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Abstract
A child's communication with peers and the relationships that emerge from this communication constitute a special sphere of 
child's daily activities. As a type of social activity of a preschooler, interpersonal communication is a leading factor in the 
development of personality in preschool children. The objective of this article is to present results of an experimental study
into older preschoolers' relationships with their peers and, based on it, to justify the need to elaborate a program for training 
and developing communication in older preschoolers.
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Introduction
The relevance of this work is due to the fact that interpersonal communication, as a type of a preschooler’s 
social activity, is a leading factor in the personality development of preschool children [1]. Age and individual 
peculiarities of communication, as well as interaction of preschool children, together with their mechanisms of 
implementation and changes became the subject of study by professionals in the field of educational, child and 
developmental psychology. Communication of preschoolers was a subject of study by A.A. Lyublinski, E.L. 
Agaeva, M.M. Bezrukikh, E.O. Smirnova, L.N. Galiguzovoy. At the same time, the social situation of 
development of modern children has changed, conditioned by the “technification” of their daily live activities and 
by the “intellectualization” of education, which caused an increase in the number of children, first of all, with 
difficulties in cognition, speech, and communication development alongside with problems in the emotional 
sphere and complications in establishing relationships with peers and adults. Molding a person who is capable to 
organize an interpersonal interaction, solve communication tasks and find a successful adaptation in the 
contemporary socio-cultural space is a priority in the work with older preschoolers. The objective of this research 
was an experimental study of special psychological characteristics of interpersonal relationships in older 
preschoolers conditioned by the nature of interaction itself and their joint activity, together with the development 
of means and forms of communication, and changes of their personality.
2. Description of the method
Observation. The socio-metric technique called "Secret". The technique called "Criteria and used by children 
for a choice of a partner for interaction". The technique of "Special features of children communication in a game 
situation" [2].
3. The characteristics of the sample 
This study comprised 43 children of the age between 5.5 and 6.5 years. The research was conducted at a
kindergarten or nursery school located in the Stavropol region in November 2015.
4. Results
4.1. Determination of selective preferences and relationships of children in a group.
The socio-metric indicators and the content of reasons for this or that choice revealed that children's 
interactions are relatively stable and that they are mediated, in the first place, by their joint game activity. 
However, a child's position on the socio-metric structure is not the only indicator of his or her status in the group, 
although it does serve as an important landmark which shows selective socio-metric preferences existing in a 
group of children and the place each child takes among peers.
4.2. Description of a preschooler’s communication quality at the stage of partner selection
The results of diagnostics using the technique of " Children’ criteria in choosing a partner for interaction" 
RIIHUHGDSRVVLELOLW\ɚWRREWDLQWKHGHJUHHRISUHVFKRROHU
VDZDUHQHVVRIKLVRUKHUVHOHFWLYHUHODWLRQVKLSVE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classify the selection criteria which permit to judge about children's value orientations and about the functions 
that their peers from the kindergarten group represent for them, and which are so significant for a child.
Initially, we singled out cases when a child did not either answer the question "who would you wish to play, 
draw with... and why?” at all or gave unclear answers such as ("Because of"; "I want to"; "Did not yet give the 
present"). Such reactions were observed in 4% of the experimental subjects. The lack of justification of their
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choice in the answers of some children can be explained by an insufficient awareness about the deliberateness of 
their relationships and by particular verbal difficulties. 
All the choice motives were divided into four types, depending on its content. The first type of motives 
comprehends justifications based on a general positive emotional attitude towards a peer, without any sufficient 
realization of this attitude (“I like him/her - this is it!”) or with a global description of the “He/she is good” type
(4%). In the second type the choice was justified by one or another positive quality of a peer (43%). In the third
type the choice was justified by the child’s interest in a joint activity (30%) and in the fourth type – by friendly 
relations (19%) 
Depending on the nature of the peer qualities mentioned by a child and on the form of some children's 
responses, all motives of the second type were divided into three categories, in which the choice was justified: 1) 
by external qualities – 4%, 2) the qualities that account for activity success – 30%, 3) moral qualities – 32%.
The first category of motives in the second type of choice motives has the smallest share (4%). In this 
category of motives children most often indicated a peer’s external attractiveness, jolly temper, height or
strength. When justifying their reasons, they said: "She is good-looking"; "He is funny – he makes me laugh";
"He is big", "He is strong", "She is the tenderest", "She is small".
The motives of the second kind – where children selected, in the first place, the qualities that provide success 
in a game activity (as "He or she invents interesting games"; "She is the best"; "He is the best football player"; 
"He is the best commander in a war game"; "He is good at building fortresses"; "The teacher wanted to name her 
as her assistant").
Children pay great attention to the skills and abilities that provide success in pictorial, musical, and 
constructive activities (as "He or she draws and models well"; "He or she sings better than everyone"; "She is 
always the leading one at the school performances"; "He can build a garage"), and also to the achievements at the 
physical education classes ("He or she is a fast runner"; "He or she is the one who conducts the exercises"). It 
could be clearly observed as a tendency in the group that children in the study emphasized their peers' intellectual 
abilities significantly more often, due to the fact that the role of activities directly related to education was 
increasing ("He or she gives correct answers to the teacher's questions", "He or she knows about everything"). 
Finally, there are moral motives. They made up the largest part of the motives of the second type. The moral 
motives were extremely diverse; they differed in content and form. The children emphasized in their peer the 
skill to play amicably, readiness to help, kindness, absence of aggressiveness, etc. The content of moral motives 
and the form in which the answers were given revealed significant distinctions of this kind of motives in older 
preschoolers. The children more often named those moral qualities of a peer, which affect positively all children 
in the group. As a rule, these motives were given in a generalized form (as "He or she plays amicably with the 
rest of the children"; "All children are accepted in his or her play"; "He/she makes friends with everyone"; 
"Comes to your defense, if you are treated ill"; "Shares with others what he or she brings from home"; "Gives 
other children good advice when they quarrel"; "Helps everyone"; "He or she is not greedy, everyone is allowed 
to play with his or her toys"). 
Now we analyze the motives of the third type, justified by an interesting joint activity where both children 
participate (as "It's very interesting to play with him or her"; "We build garages and houses together"; "He tells
me scary tales"; "He or she helps the teacher"; "I laugh with him or her"). A very big share of the third type 
motives refers to the game activity. The third type motives contained answers showing that the child does not 
perceive an active agent of a joint activity as a separate subject – I or he/she, but as a collective subject of an 
activity – we (for example, "We play together"; "We are on duty together"). The age dynamics of these answers 
is very indicative as it indirectly confirms that the sense of community begins to form throughout preschool 
years. This fact strongly suggests a particular highly-developed sense of collectivism in children in this group.
In the fourth type of motives, based on friendly relations, the age dynamics was also clearly manifested. The 
older preschoolers in their responses revealed the content of their friendship with their peers in greater detail and 
tried to interpret some of their friendly relations (for example, "We do everything together: we play, are on duty, 
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we never quarrel and help each other in everything"; "She is the best friend and the most special one, she makes 
friends and plays with everyone, and she is a friend to me more than to the others"; "Sveta is my biggest friend, 
we’ve known each other since the very first group, we walk, play, and spend time together"; "We are friends – he 
is very kind and never eats without me – he waits till I come").  At the same time, the moral qualities of a peer 
represented a great value for children and, in the first place, such qualities as a skill to play amicably in a group 
of peers, not to fight or quarrel, to let others have the toy and to share gifts. In our opinion, these are the qualities
which the child acquires under the influence of his or her life in the kindergarten and which are actively instilled 
by teachers.
4.3. Special characteristics of communication of preschoolers in a game activity.
The study confirmed the role of communication in creating a favorable emotional climate in game groups and 
it also showed how the positive emotional connotation of communication in play situations contributes to the 
formation of selective affections between children [3].
A story-role-playing game offers preschoolers the greatest possibilities to acquire experience in establishing 
relationships on their own. Social forms of behavior are developed on this basis. Such experience represents a 
genuine social practice for a child, a real life experience in a group. Their relationships are represented more fully 
and freely in a play conceived as children's independent and creative activity, where they have a possibility to 
join together following their desire, while communication, being part of a game, acts as one of the most important 
conditions for actualization of these relationships.
We noted the fact that relations between children in a game situation are largely conditioned by the child's 
selective preference of a peer based on their feeling of liking this peer. In addition, the fact that a child in a game 
not only focuses on actions and operations of the game itself and on the dynamics of game events, but also on the 
peer, on the sphere of peer's requirements and feelings is an important condition for establishing socially 
accepted relationships between children.
It was also confirmed that the share of the total amount of communications with the partner about the game 
decreases whereas the number of questions and actions aimed at managing the partner and proposals for
organizing and developing the joint game increase. This data confirms an age-based tendency in a child to 
progressively use more of his or her communications with the peer as a means of orienting the latter in the field 
of tasks related to their joint activity. The analysis of the transactional acts of communication documented in our 
study indicates that they can be expressed either directly as managing one’s game partner: giving instructions, 
orders, expressing one’s requests, planning instructions; or indirectly as a proposal on organizing a game activity.
Based on our observation of preschoolers' games we distinguished the following characteristics of 
communication in a game situation: - a child's ability to address his or her statements to the peer, - to attract a
peer's attention when discussing the game idea, during role distribution and in the course of the game, - to use 
polite and kind forms of communication, - to put forward convincing arguments for one's proposals to the 
partner, - to create a positive emotional atmosphere.
We determined that children's readiness to execute an instruction or an order from a peer, to answer a peer's 
question, and yield to him or her was 2.5 times greater in response to polite and kind statements than to 
aggressive ones. This confirms age-based specific characteristics of the older preschool age – reinforced interest 
in relationships between people which was expressed in the group and an increased share of acts of 
communication relating to the sphere of ethical standards of relationships in a game situation. It was observed 
that children in a group used a broader variety of communication means in play-game interactions with different 
partners to maintain positive relationships.  Moreover, their communication not only served to establish 
transactional cooperation but also acquired, we believe, a well-known independent value, which was expressed in 
the establishment of personal contacts with peers in the course of the play. This contributed to the creation of a 
certain emotional disposition among the participants of the joint activity. Under these circumstances a child's 
manifestation of initiative in communication depended on whether a peer accepted or ignored it.
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After comparing the indicators of social impact of peers on each other and their forms of communication, it 
was determined that the positive forms of communication prevailed in the pairs of children showing a significant 
level of selective contact. In those groups where the social impact indicators either showed a great variation for 
both preschoolers or showed low values for both of them, at least one of the partners mainly presented negative 
forms of communication, including an open conflict. This conclusion, in our opinion, has great relevance for 
pedagogical practice, as it shows how important it is, in terms of coordinating children's behavior, to teach 
children positive forms of communication.
The study found that the level of development of a child's skills and abilities that guarantee a successful 
realization of a joint activity, was one of the factors conditioning manifestation of initiative in communication. 
When observing children in an independent game activity, we noticed significant differences in the 
parameters that some children showed, especially in such parameters as the duration of communication in one 
game association and manifestation of their need for communication. The results of observation confirmed the 
fact that the duration of communication in one game association had largely been determined by the child's skill 
to build a game and participate in it in a coordinated fashion, as well as by the nature of the child's favorite games 
(whether they are active or not). According to the data gathered, we can assume that the duration of 
communication depends on the following factors: preschoolers' communication experience in the past, their 
degree of authority for each other, as well as, probably, some of their typological characteristics.
5. Conclusion 
The special psychological characteristics of older preschoolers' communication with peers are conditioned by 
the nature of their interaction with peers, development of means and forms of communication, and  changes in
personality qualities. The empirical analysis of the results showed:
- A ratio of different types of motives whose formulation clearly shows a transition from global to specific 
characteristics where moral qualities play an important role, specifically, kindness and the skill to play amicably 
and fairly; as well as a shift from the emphasis on the functional part of the relationship - related to the 
importance of a successful joint activity- to the justification of the choice by a friendly relationship; 
- Interpersonal relationships between preschoolers appear in the game activity structure and its 
communication as game communication regulating transactional cooperation in a play situation and maintaining 
a common emotional atmosphere for all participants in this activity. 
The next step in the study of interpersonal relationships in the preschool age will be to elaborate a program 
for training and developing communication skills in older preschoolers. We assume that this program will be of
developmental nature and will have a psychological content.
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